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Agenda 

MOOC BASICS

Brief overview of distinctive
features of a MOOC. How it differs
from a traditional e-course? 

DESING AND IMPLEMENTATION
PROCESS OF MOOCS

Insights on design and didactics of
e-courses and MOOCs
development on the example of
Common Challenges course ("E-
course of the Year 2022" in
Estonia).   



Agenda 

FILMEU MOOC FEEDBACK &
RECOMMENDATIONS 

Specific feedback and
recommendations for updating
the MOOC "MOOC on Artistic
Research", developed as part of
FilmEU consortium. 
 

CONCLUSIONS, Q&A SESSION 



Tech
instructions
for online
participants 

IF YOU ARE NOT A SPEAKERS -
PLEASE KEEP YOUR
MICROPHONE MUTED.

PLEASE TYPE YOUR QUESTIONS
IN THE CHAT.

TIME-KEEPING



Learning
outcomes
 

By the end of the training, you will:

understand the difference between
the MOOC and a traditional e-
course.

have a comprehensive overivew of
the MOOC development process,
from idea generation to course
implementation.

recognise the major instructional
design frameworks for a MOOC
development.  



MOOC basics 



Definitions & features 

WHAT IS A MOOC?

A MOOC stands for
Massive - hundreds or thousands of of people can join it. 
Open - it is freely accessible to a world-wide audience.
Online - most of the learning takes place online, allowing
learners to decide when, where and how fast to learn.
Course - it is not just information on a website, but a
logically-organised unit of learning.



MOOC vs online (e-) course 

MOOC

 Participant numbers fixed and limited with
maximum numbers in the hundreds or low
thousands

Usually have no limits, and have attracted
thousands of participants

 Participants are expected to have focussed
motivation to earn credit or certificate

 Participants have a wide range of motivations
ranging from dipping in to see how a course is
taught, to browsing, engaging with a community
or achieving a certificate.

Profile: similar cohorts at fixed stages of school or
career  (first years, mature students, professionals).
Often united by geography or nationality.

Mixed cohorts with mixed ages, backgrounds,
country of origin, language capabilities

E-COURSE/ONLINE
COURSE 



MOOC vs online (e-) course 

MOOC

 Assessment: is a key motivator for students; needs to
be rigorous, aligned with learning objectives and
institutional and/or professional standards.

Assessment is optional, flexible and may not be a
motivator for all participants, yet creative and innovative
assessment practices can drive participant behaviour.

Costs: participants will pay for the course (directly
or indirectly)

Participants access the course for free, paying
only in terms of the cost of an internet
connection, and having the option to buy a
certificate upon successful completion.

Teacher is responsible for teaching, guiding
students through the prescribed curriculum,
providing personalised feedback, managing
formative and summative assessments and
awarding the qualification.

Teacher’s role is present but limited; time and
resource constraints do not allow for personalised
teaching or guidance or marking assessments.
Students are expected to be self directed. 

E-COURSE/ONLINE
COURSE 



Instructional Design Models for a MOOC  

In 1956, Benjamin Bloom created a classification system of
measurable verbs to describe and organize the different levels of
cognitive learning. In 2001, the six dimensions were modified by
Anderson and Krathwohl and are known as the "Revised
Taxonomy." 

The taxonomy pushes the learners past the lower steps of learning
(of knowledge and remembering) and into the domain of deeper
understanding, reflection, and application of knowledge to
develop a learner’s individual process of solving problems. 

It is a great way for establishing learning objectives that engage
learners with the content and ingraining new knowledge and
concepts.

http://www.newworldencyclopedia.org/entry/Benjamin_Bloom


Instructional Design Models for a MOOC  

ADDIE stands for Analysis, Design, Develop, Implement, and Evaluate.

Step #1 Analysis — Why is the training needed? The instructional designers
(IDs) answer this question after exhaustively collecting information and
profiling target learners, and understanding the needs and expectations of the
organization. Analysis drives design and the development process.

Step #2 Design —In this phase, IDs select the instructional strategy to follow,
write objectives, choose appropriate media and delivery methods.

Step #3 Development — IDs utilize agreed expectations from the Design
phase to develop the course materials.

Step #4 Implementation — The course is released/rolled-out, delivered, to
the learners, and its impact is monitored.

Step # 5 Evaluation — Is the course providing the expected results? IDs
collaborate with the client and evaluate the impact of the course based on
learner feedback, surveys, and even analytics. 

 



Instructional Design Models for a MOOC  

The principles promote learning in the following manner:

Learning starts with real-world problems. Students should be able to
relate to problems and tasks they can handle. 
A course must activate existing knowledge base of the learner;
hence aiding them connect previous knowledge with the new one. 
A course must demonstrate the knowledge (both visually and
through story telling) so that it leverages different regions of the
brain, hence retaining it longer.
Allow them to apply new information on their own. Let them
practice and learn from their mistakes. Let them see how your new
material works in concrete situations
The course must offer possibilities for integrating the knowledge
into the learner’s world through discussion, reflection, and/or
presentation of new knowledge.

 



MOOC development stages   



From theory to
practice 



GENERAL
INFORMATION

Building the MOOC: Context
Example of "Common Challenges"  

Duration: spring 2021 - spring 2023  
Number of learners: 1311 (total)  
ECTS: 2 (52 AH) 
Assessment: pass/fail 

General description: the course explores the complex nature of
regionalism across different geographical and geopolitical contexts in
Europe and Eurasia. It will examine how regionalism is defined
conceptually and theoretically. By adopting historical and institutional
comparative perspectives, students gain practical insights into
regional developments and analyze their impact on specific cases.



Design phase 
From idea to reality 



Design and Delivery Roadmap

2-3 weeks  3-4 weeks  5-8 weeks  

Ideation Syllabus outline, 
material collection (1)

Course plan outline, detailed
lecture plans, scripts, material
collection (2) + review of
scripts/editing



REFLECTION

Ideation: Setting priorities for a new
MOOC launch

Reflecting on post-evaluation reports of previous MOOCs:
-what have we learned? 
-what worked?
-what could be improved?



Ideation: Setting priorities for a new
MOOC launch

CONCEPT NOTE

Target audience - for who are we designing the MOOC (final year BA
students, first year MA students)
Instructional design - how shall our new MOOC look like (emphasis
on diversication of content)
Use and diffusion of content - how MOOC could be integrated with
already exisiting content and courses on campus? ("orientation"
material for students interested in the MA program IRRS)
Setting deadlines and timeframe for production (taking into
account the volume of content)
Identifying key staff members - who will be involved, division of
responsibilities



Identifying your target audience:
empathy map 

Traditional empathy maps are split into 4 quadrants with the
user or persona in the middle. 

Empathy maps provide a glance into who a user is as a whole
and are not chronological or sequential.
 

Source: Gibbons, S (2024). Empathy Mapping: The First Step in Design Thinking. Accessed at: https://www.nngroup.com/articles/empathy-mapping/ 



Format of empathy map 

Example of the map from Erasmus+ project
ActIPLEx Action for Interactive Anti-
Polarisation Learning Experiences for a Better
Democracy 



Course design: key principles for selecting
and designing content

Key priority: emphasis on diverse and complementary content. Each element
in the course should complement each other and give students full overview
of the topic from different angles and analytical depth

Example: 
Knowledge clips - short videos commentary on basic definitions and
concepts (between 10-15 minutes per each), which will give participants of
the course a general overview of key concepts related to comparative
regionalism. The following format of material will be provided during weeks
1-2.
Academic commentary/round-table discussions – video lectures with
interventions from academic experts will provide a more in-depth and
critical overview of integration process and comparative dimension between
EU and EEU in terms of regional integration. The video lectures are between
20-30 minutes in length and will be facilitated between weeks 3-4 and 6. 



Design and Delivery Roadmap

4-5 weeks  3-4 weeks  5-6 weeks  

Filming videos (lectures +
guest interviews, trailer)

Designing course
assignments

Designing Moodle page,
registering course in SIS, review
(syllabus) & demo test page 



Quizzes + discussion prompts
(weeks 1-2 + week 5) 

Written assignments 
(weeks 3,4 +6) 

Level 1 + 2

Designing course assignments: key
principles

When designing course course assignments: refer to your course
syllabus (course objectives) + classics (Bloom's taxonomy)

Level 3-5 



Constructive alignment (Biggs)  

Learning Design Toolkit (2019), by ​Akseli Huhtanen​,
Aalto University, is licensed under Creative
Commons Attribution 4.0 International​ license.



Design and Delivery Roadmap

4-6 weeks  6 weeks  4 weeks (1+3) 

Course marketing and
dissemination

Issuing certificates. course post-
evaluation + future steps
(adjustments)

Course implementation



End "product" - the MOOC 



End "product" - the MOOC 

MOOC overview: 
6 weeks 
Material is open on the weekly basis 
Deadlines: bi-weekly 
Workload: 2 ECTS (52 AH), 
Volume of material: 5 hours of video study
material as well as 221 pages of compulsary
readings 
The final assessment of the course consists: 

            -two multiple-choice quizzes - 2x20 =max 40 points
            -written assignments - 3x20 = max 60 points
            -contribution to the forum - "sufficient/insufficient"
             Total: 100 points



Implementation
phase 
Show time! 



Implementation: before the launch of the MOOC

2-3 weeks  

Checking accessibility of course material

Recruiting and meeting with the MOOC assistant
(helps and tracks forum discussions, replies to
students emails, helps with organising grading
process and with post-evaluation report)

Preparing "getting started with the course" material,
study tips ("how to take an online course, how to
organise your study process" + tips on "participating in a
discussion"). Recording screen capture video of Moodle
page (how to navigate through course material)



Managing course with an international
audience. Consider: 

Experience of taking online courses

Any limitations (socio-economic, health,
language, etc.) 

Geographical reach + connectivity (ICT
infrastructure)

Level of exposure to the topic



Implementation: before the launch of the MOOC

3 day before  
Transferring students to Moodle

Writing notication email/instructions on
how to login

Greetings message on course forum + tips
on getting started. Giving time to login (over
weekend) + replying to questions



During the course: general plan of action

Mon: Opening course material + announcement on the course forum



During the course: general plan of action

Thu: checking/notifying students who did not manage to login or did not login for a long time



During the course: general plan of action

Fri: Checking level of engagement with course material (quiz attempts, Moodle stats). Sending
reminders in Moodle forum about upcoming deadlines. Preparing/reviewing material for next
week.



During the course: Ad-hoc tasks

Daily: replying to students' emails (shared resp. with
MOOC assistant)

Daily: checking Technical questions forum +
replying to questions/solving issues (shared
resp)



Grading process  

Prior to the
course  

During the course   After submission 

Designing the template for
analysis. Creating grading
rubrics and grading policy
criteria.

Dividing works between teaching staff.
Grading by using grading matrix/rubric
(2-3 days). Results appear on Moodle
with short feedback. 

Explaining the requirements and
instructions. Checking students
submissions



Grading process (examples)  



Post-Evaluation
phase 
Reflect and review



MOOC in brief: learners' profile  

Source: https://infogram.com/common-challenges-mooc-1h8n6m3pxpr1z4x?live



MOOC in brief: learning analytics
(spring 2021) 

Moodle 
engagement 



MOOC in brief: learning analytics
(spring 2021) 

YouTube  engagement 



Post-evaluation feedback: overall picture

70.59 % strongly agreed that they have achieved
the learning objectives of the course.
88.24 % indicated that they strongly agree that
the course increased their overall knowledge and
understanding of this field.  
91.18 % strongly agreed that the course materials
were up-to-date, well-organized and presented in
sufficient depth. 
73.53 % indicated that the Moodle page was easy
to navigate and material was easily accessible.
79.41 % strongly agreed that the course presents
a supportive e-learning environment.



Post-evaluation feedback: strengths of the course

"I find the design of the course well-
thought, structured and interactive.
Balanced combination of lectures, round
table discussion and reading materials
was extremely useful to navigate deeper
into the topics. I also liked the diverse
combination of evaluation methods
(quizzes, written assignments,
discussions), which made the whole
learning path even more inspiring."



Lessons learned

It might be good for the future to add time-stamps for
YouTube videos (showcasing the parts which are
discussed in the videos). 
Add in the course syllabus that active participation in the
discussion prompt will be rewarded.
Make clear, both in the course syllabus as well as on
Moodle/grading rubric, what referencing system
students should use (Harvard/Chicago style) or indicate
the minimum criteria for referencing sources (author,
title and date).



Sources used: 

Centre for Innovation in Learning and Teaching (CILT) (n.d.) How do MOOCs differ from
formal online courses?Available at: https://cilt.uct.ac.za/projects-uct-massive-open-
online-courses-moocs/how-do-moocs-differ-formal-online-courses  
MOOC Creation (n.d.) MOOC Creation: A Guide to Developing Online Courses. Available
at: https://sites.google.com/rug.nl/mooc-creation/home
Shift eLearning (n.d.) Top instructional design models explained. Available at:
https://www.shiftelearning.com/blog/top-instructional-design-models-explained
University of Groningen (n.d.) MOOC Creation: A Guide to Developing Online Courses.
Available at: https://sites.google.com/rug.nl/mooc-creation/home

https://cilt.uct.ac.za/projects-uct-massive-open-online-courses-moocs/how-do-moocs-differ-formal-online-courses
https://cilt.uct.ac.za/projects-uct-massive-open-online-courses-moocs/how-do-moocs-differ-formal-online-courses
https://sites.google.com/rug.nl/mooc-creation/home
https://www.shiftelearning.com/blog/top-instructional-design-models-explained
https://sites.google.com/rug.nl/mooc-creation/home


Thank you for
attention!

ANNA BEITANE  
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anna.beitane@ut.ee 

www.linkedin.com/in/annabeitane



Suggestions for
FilmEU MOOC 



Target audience - recommendation   

The primary audience for this course consists of prospective
doctoral students, but it is also open to the general public.
It may be beneficial to include additional supporting materials
for those who are new to the topic, wish to explore certain
elements in more depth, or require background information.

Consider adding:
A course glossary with key terms used in the course,
which could help with material revision and remembering
important definitions.
A database with useful links and key readings to provide
further resources for learners.



Target audience  - example (data-base,
Moodle)  



Target audience  - example (glossary,
Moodle)  



Welcome section   

Video greeting

Navigation video

Tech forum

Course flow



Video greeting: introduce the course and
teaching staff. Additionally, you could invite
participants to introduce themselves via a Padlet
or course forum by pinning their home country
and sharing some personal details.

Welcome section- recommendation   



Navigating the platform: if learners are
unfamiliar with your online learning management
system, consider creating a screen-capture video
to help them navigate the course.

Welcome section- recommendation   



Technical support forum: set up a dedicated
forum where students can ask technical
questions.

Welcome section- recommendation   



Course flow overview: if you prefer not to create
a video introduction, provide a clear example of
the course structure.

Welcome section- recommendation   



Video lectures 

Instructions & description 

Pop-up questions (H5P) 
or self-test

Transcripts or subtitles



Video - recommendation   

Add brief descriptions to the videos, including:

the names and roles of the teaching staff
speaking.
key terms and instructions on what learners
should do with the video content.



Video - recommendation   



Video - recommendation   

 Increase interactivity:
If available, use the H5P tool to add pop-up
questions to the videos.
If H5P is not available, include a self-test at
the end of each video lesson or section. The
self-test does not need to be graded but
should encourage reflection on the material.



Video - recommendation   

 Accessibility enhancements:
provide transcripts or subtitles for all video
content.



Readings    

Embedding readings

Adding PDFs as a backup* 
(copyright)



Readings - recommendation   

To avoid distractions, learners should not need to switch between different
platforms to access course materials. Consider:

embedding readings within the course sections as pop-up pages.
alternatively, providing PDF files directly on the platform to ensure
continued access, even if external URLs become inactive.



Readings  - example (text embedded as
part of lessons on Moodle)  



Slides   

Smaller sections: divide information 
into smaller sections to improve comprehension.

Define clear learner actions  for each slide: 
what should they do with the content?

Step-by-step format: structure materials in a
step-by-step format, for example:  Video →
Reading → Discussion/Reflection → Self-test.



Quizzes 

One question per page: separate each
question onto a different page (if technically
feasible).

Shuffle questions for multiple attempts

Diversify question formats: 
Drag-and-drop activities
Image-based questions
Matching exercises
True/false statements



Quiz - example (different formats)  



Quiz - example (different formats)  



Discussions 

Monitoring interactions:  consider how to
monitor student interactions and responses.

Follow ups:
Creating a video recap addressing common
student questions.
Organizing a live webinar with a Q&A session.
Implementing graded discussion forums (if
available in the platform, e.g., in Moodle).



Discussions  - example 



One of the course's key objectives is to
introduce learners to specific methods and
enable them to apply them. To support this:

add interactive exercises where learners
can test different methods.
develop templates for each method,
allowing learners to input their own data.

 Exercises    


